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Community-Based Education within Ireland’s Knowledge 

Centre for Carbon, Climate, and Community Action 
 

1. Introduction 
Ireland’s Knowledge Centre for Carbon, Climate, and Community Action (IKC3) is at the forefront of 

innovating educational practices to address the pressing challenges of climate change and 

sustainability. This report documents the ongoing efforts and findings of the IKC3 project, 

particularly focusing on the implementation and impact of community-based education within the 

context of Ireland’s transition to a Net Zero economy. The IKC3 project is aligned with the objectives 

of the Higher Education Authority's (HEA) Human Capital Initiative (HCI) Pillar 3, which emphasises 

the development of enterprise skills and talent for the low carbon economy through lifelong 

learning. The primary objective of the IKC3 project is to create innovative and agile educational 

pathways that equip participants with the skills necessary to contribute to Ireland’s National Climate 

Action Plan and support the country's transition to a sustainable future. This report documents 

ongoing research in higher and further education to develop innovative and agile supports to dr ive 

the transition to a Net Zero economy in the specific area of community-based approached to 

education. 

 

1.1 Definition and Principles of Community-Based Education 
Community-Based Education is a learning and knowledge transfer strategy that integrates 

meaningful community engagement with academic instruction and reflection. This approach 

emphasises the reciprocal relationship between learners as community stakeholders, fostering a 

collaborative environment where both learners and communities' benefit. Community-Based 

Education is characterised by its focus on real-world challenges, allowing students to apply 

theoretical knowledge in practical contexts. The learning objectives are closely tied to the 

community engagement experience, ensuring that students benefit from the learning experience 

and from the learning outcomes achieved through their involvement. The key principles of 

Community-Based Education include: 

• Reciprocity: The relationship between students and the community is mutually beneficial, 

with both parties contributing to and gaining from the engagement. 

• Co-Creation: This involves a close collaboration between all parties to improve educational 

outcomes and community engagement. Through this mechanism, all stakeholders are 

actively involved in the design, implementation, and evaluation of educational components. 

• Reflection: Structured reflection is integral to Community-Based Education, enabling 

students to derive meaning from their experiences and connect them back to academic 

content. 

• Integration with Academic Curriculum: Community engagement is linked to course subject 

matter, enhancing the relevance of academic learning. 

• Civic Responsibility: Community-Based Education promotes civic engagement and 

responsibility, preparing students for active participation in their communities. 

 

1.2 Importance of Local Context in Educational Practices 
The local context plays a crucial role in shaping educational practices within community-based 

learning. By grounding education in the unique characteristics, needs, and challenges of local 

communities, Community-Based Education enhances the relevance and authenticity of learning 

experiences. This localised approach allows educators to leverage community resources, cultural 
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heritage, and local knowledge, creating a rich tapestry of learning opportunities that resonate with 

students' lived experiences. 

Benefits of emphasising local context include: 

• Increased Engagement: Students are more likely to engage with material that reflects their 

own community's realities and challenges, fostering a sense of ownership over their 

learning. 

• Cultural Relevance: Incorporating local culture into education helps students connect with 

their heritage and understand the significance of their community's history and values. 

• Real-World Application: Localised learning encourages students to apply their knowledge to 

solve real-world problems, enhancing critical thinking and problem-solving skills. 

• Bottom-up Learning Approach: Decision making originates from learners and promotes 

community integration in decision for complex challenges such as climate change adaption 

and mitigation. 

• Strengthened Community Ties: By involving local stakeholders in the educational process, 

Community-Based Education fosters collaboration between educational institutions and 

communities, leading to stronger social bonds and mutual support. 

 

1.3 Challenges of Community-Based Learning 
While Community-Based Education presents numerous advantages, it also faces significant 

challenges that can hinder its implementation and effectiveness. Understanding these challenges is 

essential for educators and policymakers to navigate the complexities of integrating Community-

Based Education into existing educational frameworks. 

 

1.3.1 Comparison with Traditional Educational Approaches 
Community-based learning diverges significantly from traditional educational models, which typically 

emphasise a teacher-centric, structured classroom environment. In traditional settings, education is 

often delivered through lectures and standardised curricula, where students are passive recipients of 

knowledge. This approach can lead to disengagement, as students may find it difficult to connect 

abstract concepts to real-world applications. 

In contrast, Community-Based Education encourages active participation and collaboration 

among students, community members, and local organisations. One of the fundamental principles of 

adult learning is that adults drive their own learning experiences and build on their prior learning 

and current context. The benefit of a community-based education approach is that learners are 

often united around common goals and interest, and co-direct their learning experiences. However, 

the shift to community-based education can create apprehension among educators and 

stakeholders accustomed to conventional teaching methods. Critics may argue that Community-

Based Education could dilute academic rigor or lead to a lack of foundational knowledge due to its 

focus on experiential learning over standardized testing. The perceived need for a more structured 

approach can create resistance to adopting Community-Based Education practices. 

 

1.3.2 Potential Barriers and Limitations 
Several barriers can impede the successful implementation of community-based learning: 

• Logistical Challenges: Coordinating activities between schools and community organizations 

requires substantial planning and resources. This includes scheduling conflicts, 

transportation issues, and ensuring adequate supervision during off-campus activities. Such 

logistical hurdles can strain school resources and complicate the learning process. 

• Increased Workload for Educators: Implementing Community-Based Education often 
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demands more from teachers in terms of planning, creativity, and coordination with 

community partners. Many educators may feel overwhelmed by the additional 

responsibilities without sufficient training or support. This increased workload can lead to 

burnout and scepticism about the viability of Community-Based Education as a sustainable 

educational model. 

• Lack of Training and Resources: Effective community-based learning requires educators to 

be well-versed in both pedagogical strategies and community engagement techniques. 

However, many teachers lack access to professional development opportunities that equip 

them with the necessary skills to facilitate Community-Based Education effectively. 

Insufficient resources can further limit their ability to design and implement high-quality 

Community-Based Education experiences. 

• Community Engagement Issues: Successful Community-Based Education relies on active 

participation from community members; however, engaging local stakeholders can be 

challenging. Some communities may be sceptical of educational initiatives or lack the 

capacity to participate fully due to economic or social constraints. Building trust and 

fostering collaboration between schools and communities is essential but can take time and 

effort. 

• Assessment Challenges: Evaluating student learning outcomes in Community-Based 

Education can be complex. Traditional assessment methods may not adequately capture the 

skills and knowledge gained through experiential learning. Developing new assessment 

frameworks that reflect the unique nature of Community-Based Education is critical but 

often underdeveloped. 

• In summary, while community-based learning offers transformative potential for education 

by fostering real-world connections and civic engagement, it also presents challenges that 

must be addressed thoughtfully. By recognizing these barriers and working collaboratively 

with educators, communities, and policymakers, stakeholders can create a more supportive 

environment for implementing effective community-based learning initiatives. 

 

1.4 Alignment with HCI Pillar 3 and IKC3 Goals 

The IKC3 project aligns closely with the objectives of HCI Pillar 3, which emphasizes innovation and 

agility in higher education. This alignment is crucial as it supports the development of educational 

practices that are responsive to the evolving needs of society and the economy. HCI Pillar 3 aims to 

foster innovative approaches to teaching and learning, encouraging institutions to adopt flexible and 

adaptive methodologies. The IKC3 project embodies this principle by implementing community-

based learning strategies that prioritise collaboration between educational institutions and local 

communities. This approach not only enhances the educational experience for learners but also 

promotes a culture of innovation within higher education. 

By integrating real-world challenges into the curriculum, IKC3 encourages students to 

engage with complex issues that require creative problem-solving and critical thinking. This 

experiential learning model prepares graduates to navigate an increasingly dynamic job market, 

equipping them with the skills necessary for success in various fields. The emphasis on innovation 

also extends to the development of new courses and teaching methods that align with emerging 

skills needs, ensuring that higher education remains relevant and impactful. 

 

1.5 Contribution to Developing Sustainable Educational Pathways 

The IKC3 project significantly contributes to the creation of sustainable educational pathways by 

addressing critical skill gaps in sustainability and community engagement. By focusing on local 

challenges, the project not only enhances learners' understanding of sustainability issues but also 
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empowers them to become active participants in their communities' transition towards more 

sustainable practices. 

Through its community-based approach, IKC3 fosters lifelong learning opportunities that are 

accessible to diverse populations. This inclusivity is vital for developing a workforce equipped to 

tackle pressing global challenges such as climate change and social inequality. By prioritising 

sustainability in its educational offerings, IKC3 aligns with national strategic objectives aimed at 

promoting environmental stewardship and social responsibility. Furthermore, the project’s 

commitment to co-creating educational experiences with local stakeholders ensures that the 

learning pathways developed are not only relevant but also tailored to meet specific community 

needs. This alignment with HCI Pillar 3's objectives enhances the capacity of higher education 

institutions to respond effectively to societal demands while fostering a culture of innovation and 

agility. 

In summary, the IKC3 project exemplifies how community-based learning can align with HCI 

Pillar 3's goals by promoting innovative teaching practices and developing sustainable educational 

pathways that prepare learners for future challenges. Through this initiative, higher and further 

education can play a pivotal role in shaping a more sustainable society while equipping graduates 

with the skills necessary for success in an ever-changing world. 

 

2. Case Study – Systems Innovation for Sustainable Enterprise and Communities (SISEC) 
 

 
 

Figure 1. Overview of the groups in the first IKC3 community-based education pilot programme.  

 

IKC3 ran a pilot community-based education project between Q4 2023 and Q2 2024. This was based 

in the Midlands of Ireland. The pilot programme integrated three separate groups: 

• Education Facilitators: The main purpose of the education facilitators is to design an 

education framework, to provide expert knowledge, and to support active learning within 

the community. For the SISEC pilot the education facilitators comprised two academic staff 

from TCD, two professional coaches, and several invited contributors.  

• Challenge Owner:  The main purpose of the challenge owner is to provide a local challenge-

based context for the programme. The challenge owner also provides input to co-design the 

content, make suggestions of local speakers, and drive recruitment of local participants. 

• Local Participants: The local participants bring their own experiences to the programme to 
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share knowledge, learn from the education facilitators and challenge owner, and co-create 

solutions to tackle the over-arching challenge. 

 

 The IKC3 team at Trinity College Dublin put out a Call for Expressions of Interest from potential 

Challenge Owners in Q4 2023. This was primarily circulated with this extensive IKC3 enterprise 

partner network. The EOI template requested the following information: (1) description of the 

Challenge Owner, (2) description of the local or regional context, (3) description of the overarching 

sustainability challenge to be addressed, (4) any additional information relevant to the EOI 

application. EOIs were evaluated by IKC3 in terms of several criteria, including the level of readiness 

to engage in the programme and their ability to recruit participants. An additional consider is the 

ability of the Challenge Owner to Leverage local knowledge and networks for project completion. 

Based on the EOIs received, Laois County Council were the chosen as the challenge owner, and the 

overarching challenge identified was decarbonising the Midlands of Ireland.  In a wider context, the 

pilot aimed to provide sustainability skills and education to assist the communities and Local 

Authority to contribute to local activities which support Ireland’s Climate Action Plan and Ireland’s 

National Adaptation Framework for climate.  Ireland’s National Adaptation Framework local 

authorities and specific government departments are required to prepare climate action/adaptation 

plans and strategies. The Challenge owner recruited approximately 40 local participants to the 

programme. Some members of the Local Authority also participated in the programme. All 

participants had a minimum Level 8 primary degree, although this was not a requirement of the 

programme. Participants came from a wide range of cultural and professional backgrounds, ensuring 

a good diversity of knowledge, skill sets, and perspectives. An online kick-off event was held in Q4 

2023, and the programme ran until Q2 2024. 

 

2.1 Placed-Based Approach: Significance of Local Context 
Laois County Council plays a significant role in climate action within the Midlands of Ireland, focusing 

on community engagement and sustainable development initiatives. Laois County Council 

administers the Community Climate Action Fund, which supports both small and large community 

projects aimed at climate action. This fund is designed to assist rural and urban communities in 

implementing local climate initiatives that align with Ireland's national climate targets. Laois County 

Council and other local authorities in Ireland are legally obliged to prepare comprehensive climate 

action plans that focus on both mitigation and adaptation strategies. These efforts are vital for 

enhancing local resilience against climate change while contributing to national targets for 

greenhouse gas emissions reduction. Several local initiatives and projects are led by Laois County 

Council. These include: 

• Portlaoise Low Carbon Town: Portlaoise has been identified as a national demonstration 

project for sustainable urban renewal, receiving specific funding to develop as a Low Carbon 

Town. This initiative aims to highlight effective community-driven approaches to urban 

sustainability. 

• Abbeyleix Climate Action Project: A notable project in Abbeyleix engaged the community in 

climate action through scientific data collection and public engagement activities. This 

initiative, supported by Creative Ireland and local organisations, focused on raising 

awareness about climate change and promoting sustainable practices. 

• Educational Efforts: Laois County Council also emphasises education through resources like 

the Climate Action Resource Kit for Schools, which aims to equip young people with 

knowledge about climate issues and inspire them to take action. 

• Strategic Frameworks: The council's efforts are guided by the Laois Climate Action Plan, 
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which outlines specific actions aligned with national climate commitments. This plan is part 

of a broader strategy that includes the Local Economic and Community Plan (LECP), ensuring 

that economic development is compatible with environmental sustainability. 

• Community Climate Action Officer: Each local authority has appointed a Community Climate 

Action Officer (CCAO) to assist in the development and implementation of climate initiatives 

at the community level. These officers provide guidance on funding opportunities, project 

development, and community engagement in climate action. 

 

In summary, Laois County Council's remit regarding climate action involves funding community 

initiatives, facilitating educational programs, and implementing strategic projects aimed at fostering 

sustainable development in the Midlands of Ireland. The significance of local context in Laois County 

Council's climate action activities is important in relation to community engagement, tailored project 

implementation, regional and national collaboration, and integration with local development plans. 

This localised approach not only fosters more effective climate solutions but also strengthens 

community ownership and resilience against climate change impacts. 

 

2.2 Challenge-Based Approach 
The SISEC pilot utilised a challenge-based approach to teaching and learning whereby Systems 

Thinking was integrated into the learning process.  

 

 

 
 

Figure 2. Structure and delivery mode of the SISEC pilot programme. 

 

The programme was divided into the following three key stages, each with their own learning 

outcomes: 

o Sensemaking: Focussed on knowledge and comprehension of individuals and groups within 

the participant cohort and developing an understanding of complexity within systems. 
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o Develop individual and group self-awareness. 

o Map expertise and knowledge gaps within the group. 

o Illustrate how to use Systems Thinking tools. 

o Ideation: Focussed on applying Systems Thinking to local challenges and analysing the 

potential outcomes. 

o Map local systems using Systems Thinking templates. 

o Identify levers of change to drive local and regional decarbonisation. 

o Create a portfolio of project ideas which consider Just Transition principles. 

o Communication and Action Planning: Focussed on synthesising, evaluating, and 

communicating a coherent action plan for the group project ideas. 

o Consider community perspectives, needs, and fears in relation to the identified 

group challenge area. 

o Critique the possible blockers and facilitators for the proposed project ideas. 

o Compose and present the group action plan. 

 

2.3 Learner Engagement 
Participant in the SISEC pilot were sent a poll to determine the best frequency, timing, and modes of 

programme delivery. Based on the feedback received, it was decided to run the pilot with one in-

person workshop at the start of each of the three phases, with other sessions online once per week. 

The final session of each phase was run as an online coaching session to reinforce the main learning 

points and to help the learners put this material into their own contexts. An additional in-person 

summit was added to the end of the programme.  

 

2.3.1 Learner Framework 
The learner framework in the context of the SISEC pilot, was designed to be supportive, flexible, and 

responsive to the diverse needs of the learners. Here are the key components of the learner support 

system: 

• Co-Creation and Feedback: The programme was co-created with the learners to 

accommodate their work and caring schedules. Participants were polled to determine the 

best frequency, timing, and modes of programme delivery, ensuring that the structure was 

tailored to their needs. 

• Multi-Venue Approach: In-person sessions were held in various local venues, such as the 

Local Authority Chamber, Portlaoise Prison training centre, and the Education Training Board 

housed at the local GAA centre. This approach allowed learners to interact with different 

local environments and aspects of the community, enhancing their engagement and 

understanding of local challenges. 

• Online and In-Person Sessions: The programme combined in-person workshops with online 

sessions, including weekly online meetings and final coaching sessions for each phase. This 

hybrid approach ensured continuous support and flexibility for the learners. 

• Inclusivity of Delivery Modes: To ensure inclusivity, the programme was structured to be 

adaptable to diverse learner needs. Considerations included flexible scheduling to 

accommodate various work and caring schedules, ensuring that all participants could 

actively engage, as well as diverse learning environments to suit different learning needs. 

 

2.3.2 Pedagogical Approaches Tailored to Community Needs 
• The pedagogical approaches in the SISEC pilot were carefully designed to address the 

specific needs and challenges of the local community: 
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• Challenge-Based Learning: The programme utilised a challenge-based approach, focusing on 

real-world challenges such as decarbonising the Midlands of Ireland. This approach ensured 

that the learning was relevant and applicable to the community's needs. 

• Systems Thinking: The learning process was divided into three stages, all of which integrated 

Systems Thinking. This methodology helped learners understand complexity within systems, 

map local systems, and identify levers of change for decarbonisation. 

• Community Engagement: The programme involved local participants who brought their own 

experiences and knowledge to the sessions. This co-creation of solutions fostered a 

collaborative environment where learners could learn from each other and from community 

stakeholders. 

 

2.3.3 Teaching Methods and Approaches 
The SISEC pilot employed several innovative teaching methods to enhance learner engagement and 

outcomes including the following: 

• Design Thinking and Project-Based Learning: Like other innovative teaching methods, the 

SISEC pilot incorporated elements of design thinking and project-based learning. Learners 

were tasked with developing a portfolio of project ideas that considered Just Transition 

principles and local systems. 

• Systems Thinking Tools: The programme introduced learners to Systems Thinking tools, 

which helped them map expertise and knowledge gaps within the group and illustrate how 

to use these tools in real-world contexts. 

• Small Group Instruction and Collaboration: The programme encouraged active participation 

and collaboration among learners through small group instruction and community 

engagement activities. This approach fostered a sense of ownership and mutual support 

among the learners. 

• Technology played a crucial role in the SISEC pilot, enhancing the teaching and learning 

processes in several ways: 

• Online Sessions and Coaching: Weekly online sessions and final coaching sessions for each 

phase were conducted to reinforce learning points and help learners apply the material to 

their own contexts. This hybrid approach leveraged technology to ensure continuous 

support and flexibility. 

• Feedback Mechanisms: The programme included mechanisms for ongoing feedback from 

participants, which were facilitated through online platforms such as Miro. Miro is an online 

visual collaborative platform. This iterative design process helped in enhancing the 

educational effectiveness of the programme. Participants were also invited to give their 

suggestions for invited contributors to the sessions. 

• Resource Access: Technology was used to provide learners with access to online resources 

sand other educational materials, ensuring that they were well-equipped to address local 

climate challenges. For example, a SISEC Miro board was developed for the sharing of 

resources, and to support learning in the individual online session. 

• By integrating these innovative teaching methods and leveraging technology, the SISEC pilot 

created a robust learner framework that was tailored to the needs of the community and 

the learners, promoting a collaborative, engaging, and effective learning environment. 

• Assessment of Educational Achievements from the Project 

• The SISEC pilot project under the IKC3 initiative yielded significant educational outcomes, 

reflecting the effectiveness of the community-based learning approach. Here are the key 

educational achievements and outcomes: 
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• Knowledge Acquisition: Through a combination of academic instruction, community 

engagement, and practical application of theoretical knowledge, participants demonstrated 

a substantial increase in their understanding of sustainability issues, particularly in the 

context of decarbonising the Midlands of Ireland. The integration of Systems Thinking and 

challenge-based learning enabled learners to comprehend complex systems and develop 

practical solutions. 

• Skill Development: The programme focused on developing critical thinking, problem-solving, 

and collaboration skills. Learners were able to map local systems, identify levers of change, 

and create a portfolio of project ideas that considered Just Transition principles. These skills 

are essential for addressing real-world challenges and fostering sustainable development. 

The programme encouraged active participation and collaboration among learners, 

community members, and local organisations. This led to improved communication skills 

and the ability to work effectively in diverse teams. 

• Community Engagement: The project promoted civic responsibility and community 

engagement. Participants, including those from diverse cultural and professional 

backgrounds, were actively involved in co-creating solutions to local challenges. This 

engagement enhanced their sense of ownership and responsibility towards their 

community. Furthermore, participants were found to be more likely to engage with material 

that reflected their own community's realities and challenges, leading to increased 

motivation and a sense of ownership over their learning. A graphic facilitator was present in 

every session and made graphic recordings in real-time. The illustrations were added to the 

group’s Miro board, and subsequently were used as a basis for an exhibition “Picture  Our 

Future”, which was held in Portlaoise library. The graphic facilitator and one of the SISEC 

participants collaborated with a local artist to curate a series of related public events at the 

local library, which attracted a footfall of approximately 11,000 people within a four-week 

period. Such engagement led to considerable amplification of Climate Action through the 

local community. 

 

2.4 Potential Economic Outcomes 
Although it was not possible to conduct a complete analysis of economic benefits derived from the 

community-based education approach, the SISEC pilot and the broader IKC3 initiative have the 

potential to generate significant economic benefits through community engagement and sustainable 

practices, for instance through: 

• Job Creation and Skills Development: By focusing on sustainability and community 

engagement, this style of project can contribute to the development of a skilled workforce 

who are equipped to tackle pressing environmental and social challenges. This can lead to 

job creation in sectors related to sustainability and climate action. 

• Local Economic Growth: The involvement of local authorities, such as Laois County Council, 

and enterprise groups such as the CUBE Midlands, ensured that potential economic benefits 

were locally focussed. Supporting initiatives such as the Portlaoise Low Carbon Town and the 

Abbeyleix Climate Action Project can stimulate local economic growth by attracting 

investments and promoting sustainable urban renewal. 

• Fostering International Links: Following completion of the programme, participants in the 

SISEC pilot have applied for formal recognition of the “Portlaoise Climate Alliance” as part of 

an international network. The Climate Alliance network connects European municipalities 

and local communities to support them to take local action on the global climate crisis. 

Through becoming a recognised entity, the local community can apply for funding to support 
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their activities. 

By aligning educational practices with community needs and promoting sustainable development, 

the IKC3 project and the SISEC pilot have set a precedent for how community-based learning can 

drive economic benefits and contribute to the well-being of local communities. 

 

2.5 From Experiential Learning to Accredited Courses 
The experience of piloting the SISEC programme informed the design of a micro-credential 

Community-Based Climate Innovation at MTU. The SISEC model was applied to a different regional 

context in the SW of Ireland, and a Local Authority has submitted an EOI to be considered as the 

Challenge Owner. The SISEC programme, as part of the IKC3 initiative, demonstrates significant 

potential for scaling and replication across other local authorities in Ireland. Here are the key aspects 

to consider: 

• Alignment with Local Authority Remit: The SISEC programme aligns closely with the remit of 

local authorities in Ireland, particularly in the areas of climate action and sustainable 

development. Local authorities are legally obliged to prepare comprehensive climate action 

plans that focus on both mitigation and adaptation strategies. The SISEC programme can 

support these efforts through community engagement and by integrating Systems Thinking 

and challenge-based learning to promote sustainable development initiatives that align with 

local economic and community plans (LECP). In this way, higher and further education can 

be utilised as an effective lever of change both within and for communities.  

 

3. Summary of Key Findings from the IKC3 Community-Based Education Activities 
The IKC3 project, particularly the SISEC pilot, has yielded several key findings that highlight the 

effectiveness and potential of community-based learning in addressing sustainability and climate 

action challenges: 

 

o Community Engagement and Ownership: The pilot project demonstrated that community-

based education can foster strong community engagement and a sense of ownership among 

learners. By grounding education in local contexts, the programme enhanced the relevance 

and authenticity of learning experiences, leading to increased learner engagement and 

motivation. 

o Integration of Academic and Community Learning: The SISEC pilot successfully integrated 

academic instruction with community engagement, ensuring that learning objectives were 

closely tied to real-world challenges. This approach promoted civic responsibility and 

prepared learners for active participation in their communities. Placing the learning 

environment within the local community, as opposed to within the HEI benefitted the 

programme in terms of participant recruitment and engagement. 

o Innovative Pedagogical Approaches: The use of Systems Thinking, challenge-based learning, 

and experiential education methods proved effective in developing critical thinking, 

problem-solving, and collaboration skills among learners. These skills are essential for 

addressing complex sustainability issues. 

o Economic and Educational Outcomes: The project highlighted the importance of local 

authorities and community organisations in supporting climate action initiatives and 

fostering sustainable development. 
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Figure 3. Scaling potential of IKC3’s approach to Community-Based Education. Note that there are 31 

local authorities in Ireland. Each local authority is divided into local electoral areas and the number 

of members to be elected in each are specified in a statutory instrument for each local authority 

area.  

 

3.1 Recommendations for Future Initiatives in Community-Based Learning 
o To build on the successes of the IKC3 project and address the challenges identified, the 

following recommendations are proposed for future initiatives in community-based learning: 

o Engage Multiple Local Authorities: Expand the programme to involve multiple local 

authorities across Ireland, leveraging the existing network of community-based education 

partners. This can be achieved through calls for expressions of interest and strategic 

partnerships with local challenge owners. 

o Adaptive Design: Ensure that the programme is adaptable to the unique characteristics, 

needs, and challenges of each local community. This involves co-creating educational 

experiences with local stakeholders to maintain relevance and effectiveness. 

o Addressing Logistical and Resource Challenges: Offer comprehensive professional 

development opportunities for educators to equip them with the necessary skills to facilitate 

community-based education effectively. This includes training in pedagogical strategies and 

community engagement techniques. 

o Building Trust and Collaboration: Invest time and effort in building trust and fostering 

collaboration between local authorities, and community stakeholders. This is crucial for 

successful community-based education and can be achieved through ongoing engagement 
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and mutual support. 

o Inclusive Participation: Ensure that community engagement is inclusive, involving diverse 

populations and addressing the needs of various community groups. This can be facilitated 

through targeted recruitment strategies and flexible programme design. 

o Develop New Assessment Frameworks: Create assessment frameworks that adequately 

capture the skills and knowledge gained through experiential learning. This is essential for 

evaluating the effectiveness of community-based education and ensuring that it meets 

academic standards. 

o Iterative Design Processes: Implement iterative design processes that incorporate ongoing 

feedback from participants. This helps in enhancing the educational effectiveness of the 

programme and ensuring it remains relevant to community needs. 

o Alignment with National Initiatives:  Align community-based education initiatives with 

national climate action plans and other strategic objectives. This ensures that local efforts 

contribute to broader national goals and leverage available resources and funding 

opportunities. 

o Co-Design with Local Authorities: Co-design educational programs with local authorities to 

ensure regional relevance and alignment with local development plans. This collaborative 

approach can strengthen community ties and enhance the impact of educational initiatives. 

o By addressing these recommendations, future community-based learning initiatives can 

build on the successes of the IKC3 project, overcome existing challenges, and contribute 

significantly to sustainable development, climate action, and the educational and economic 

well-being of local communities. 

  

 
 

Figure 4. SISEC participants at the final summit in Portlaoise, May 2024. 
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